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ABSTRACT

With the advent of the era of information and comication technologies, a new way of teaching is rging, and

synchronous and asynchronous online teaching amsteotly being integrated and updated.

Using the Small Private Online Course (SPOC) telaghmethod in place of the Massive Online Open Go(vKOOC) as
it supports small-scale blended learning, allowilegirners to gain hands-on experience. more commetd in-depth
learning. It also provides teachers with a flexilled achievable model to better understand theniearneeds of learners
and oversee their behaviors so the alignment offlthped classroom with blended learning can effedy improve the

quality of teachers' teaching and education leagnéffectiveness of learners, and promote the atitn of talents.

In this work we will first define the 3 basic copt® SPOC, blended learning and flipped classra®atondly, we propose

a working methodology for the development of amertraining in the form of a SPOC.
KEYWORDS:SPOC, Blended Learning, Flipped Classroom, E-LeagniWork Methodology
INTRODUCTION

Learners will encounter many learning difficultiesjch as theoretical background, less time, pogicadd thinking.

Therefore, SPOC is effective, teacher-student agtérn is essential to improve the teaching eféectess of this course.
Learning content design is in conjunction with theee terms SPOC, Blended Learning, Flipped Classrd’he course
content should focus on basic knowledge and impbkaowledge about the types of concepts. Accortbinthe learner's
learning characteristics, learning needs and enmient analysis, our SPOC include basic informa#ibaut the course
outline, learning objectives which should be clead simple, learning time design is reasonable iamdflects the

flexibility of learning, Grading and standards dgsiare timely, scientific, easy and accurate fertlearner, in order to
promote the learner's motivation and initiativeitgprove the course completion rate, viewing vidaosl documents,
feedback system, online reflection. In order tddredevelop learners' independent learning capatity work proposes a

design of distance training.
DEFINITION OF BASIC CONCEPTS
Small Private Online Course (SPOC)

According to Teplechuk in 2013, SPOC is a new ld/briodel that uses MOOC resources and online assessm

communication, and other functions to integrateinenllearning and traditional classrooms in spec#iall-scale
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populations (Teplechuk, 2013

According to Kaplan and Haenlein in 2016, the SP@@all Private Online Course) is a small group gev
online course. It is a pedagogical method inspingthe first MOOCs of 2010. The SPOC can be usedadny ways as an
alternative or complement to face-to- face trainidgnong the pedagogical contents of this modelsinoted that

personalized pedagogical follow-up is performedaliynited number of participants (Kaplan and Haenl20186).

According to Fu in 2019, SPOC is a multi-channgjitdi environment, which includes features suclvidso
conferencing, assessment, interactive lab, andrfolieachers from current and previous research jawxen their ability

to cope with these digital learning environments, (019).

By analyzing the different definitions, we foundathSPOC (Small Private Online Course) is a privatine
course in small groups. It is a new hybrid modeit thses MOOC resources. It can be used in differayts, such as
alternatives or supplements to face-to-face trginithe SPOC is a multi-channel digital environmeéntjuding video
conferencing, assessment, interactive lab and fdeatures. For the pedagogical content of this hode see that

personalized pedagogical follow-up is easy to inmgat.
BLENDED LEARNING

The body of literature on blended learning dematss that there is no unity on the definition @&raled learning. In 2002
Driscoll defined blended learning as a combinatibinstructional methods (Driscoll,2082 Similarly, in their study of
the transformative potential of learning in 20041Gan and Kanuka found that blended learning emwitents take on the
values of traditional classrooms, thereby enhantieglearning effectiveness of traditional classnecand meaning full
earning experiences (Garrison and Kanuka200daddition,in2004 Rovai and Jordan stated thanded learning is a
mixture of online learning and the flipped clasgrothat contains some of the facilities of onlineises with the presence
of face-to-face communication (Rovai and Jordar)420 According to Picciano in 2006 stated that thare two
important elements in the definition of blendedriéag, are online and face-to-face instructionsc¢Rino, 2008.
However in 2006 Graham believes that systems calledded learning incorporate face-to-face instomcaind with the
computer as a mediator (Graham, 2)0&hus in 2007 Delialioglu and Yildirimstate théite systematic and strategic
combination of ICT tools in university courses aattices a new approach to blended learning systermatl strategic
combination of ICT tools in university courses atuces a new way of approaching pedagogical olgstthis

pedagogical method has received many names: blelaeding, mediated learning, hybrid teaching, asbisted

Teplechuk, E. (2013). Emergent models of massienamline courses: an exploration of sustainakietimes for MOOC institutions
in the context of the launch of MOOCs at the Uniitgrsf Edinburgh. MBA Dissertation, University of Edburgh.
2KkaplanAndreasM.,HaenleinMichael(2016)Highereducstimthedigitalrevolution:AboutMOOCs,SPOCSs,socialmeutic
theCookieMonster,BusinessHorizons,Volume59
3Fu,Y.(2019).A"makereducation+SPOC"teachingmodelfitegepoliticaleconomicscourses. InternationalJowftaherging Technologi
esin Learning (iJET),14(03), 139-150.

“Driscoll,M.(2002).Blended learning: Let's get begledearning.

SGarrison, D.R. & Kanuka, H. (2004). "Blended learnibgcovering its transformative potential in high@ucation."Internet and
Higher Education,7, 95-105.

®Rovai, A.P, & Jordan, H.P. (2004). "Blended Learramgl Sense of Community: A comparative analysis wttitional and fully
online graduate courses." International Review ofeResh in Open and Distance Learning,5 (2).

Picciano, A. G. (2006). "Blended Learning Implicatior growth and access". Journal of asynchroneasingnetworks,10(3).
8Graham,C.(2006)."Blendedlearningsystems,definitiansenttrendsandfuturedirections”. Thehandbookofléeitehrning:Globalperspe
ctives,localdesigns.San Francisco:John Wiley antsSo
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teaching, etc (Delialioglu and Yildirim, 2087 as well as in 2009 Giilbahar and Madran beliéa¢ blended learning is
the same as hybrid teaching which combines theilplisiss of online training with those of classmotechniques
(Gulbahar and Madran 2089

By analyzing the different definitions, we foundattblended learning is a mixture of online learnamg flipped
classroom it is a new approach to systematic arategfic blended learning of ICT tools in universigurses that
combines the possibilities of online training wittose of classroom techniques to improve the lagreifectiveness of

traditional classes and meaning full earning exgpe@s by integrating online and face-to-face imcsimos.
FLIPPED CLASSROOM

According to Lebrun and Lecoq in 201 8larified what is and what is not a flipped classn. They cited the following:

* A means of amplifying personalized interaction amhtact between students and teacher. An envirohinen

which students take responsibility for their owarleing under the guidance of the instructor;

* A class in which the teacher is not tieayje on the stagddut the 'Guide on the side'thus allowing different

forms of differentiation;

* A fertile mix of direct transmission (I teach) wighconstructivist or socio-constructivist approszlearning (it is

upto the learners to learn, but we don't learngjlon

¢ Aclass in which students who are absent dueriesf or extracurricular activities (for sports|di&rips) are not
left behind;

* Aclass where the content worked on (the "subjastaccessible all the time for revisions, exaramediation;
¢ Aclass where students are more engaged in theginitey

* A place where students can receive personalizepiostip

By analyzing the different definitions, we foundathhe flipped online classroom is a techno- pedagb device
that mixes the use of technology with hands-onviigts. It is a means of broadening teacher-leaintraction and
personalized contact and includes direct instrugtimquiry, practice, training, textual resourcesjeography and
assessments. Under the direction of the teact@ndes are responsible for their own learning emvitent. Therefore, in
the classroom, the teacher is not the master optitBum, but an attentive companion, allowing fiffedent forms of
differentiation; direct communication and constivist or a rich combination of socio-constructivisarning methods.
Unlike traditional classrooms, learners absent fieonk due to illness or extracurricular activitige not allowed to fall

behind in class, meaning that course content catbessed and taught at any time.

®Delialioglu,O.,&Yildirim,Z.(2007)."Students'PercépsonEffectiveDimensionsofinteractiveLearninginailedLearningEnvironment
."EducationalTechnology&Society,10(2),133-146.

YGulbahar, Y. &Madran, R.O. (2009). "Communication &wallaboration, Satisfaction, Equity, and
AutonomyinBlendedLearningEnvironments:ACasefromTurleyernationalReviewofResearchinOpenandDistanceliegyb0(2).

" ebrun , Marcel ; Lecoq, Julie. Classes inverséaselgner et apprendre & I'endroit !. (2015)
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WORK METHODOLOGY

The learner is called upon to deepen his orhemstito improve his orher level and to acquire krealge and master
skills. Thus, the skills to be developed in leasnare never considered definitively acquired, heheeneed to take them

up again from increasingly specialized perspectikiezugh a variety of media and situations.

To design our way of offering online teaching basedthe tools already defined above. Thus, thevaglee of
this module lies in the fact that it allows us taqge learners in real learning situations and effére teacher the
opportunity to take an interest in each individugburney. Rather than intervening in repetitivegditional and
decontextualized activities. It relies on plannirigteractive facilitation techniques, reinvestmenft learning and

development of new skills.

The module will be composed of several chapteesctimtent of these chapters is presented by tbleeiein a dynamic
and interactive way, it provides all the resoursgsh as videos, concept map, documents in the dbPDF to facilitate self-

learning in the learner. The activities will be detpartmentalized and integrated with each othemash as necessary.
SYNCHRONOUS LEARNING

In the pre-module orientation, teachers use our(SEénter promotes learning tasks for learners # situation (activity)
where a teacher and a group of learners interaetirtime through video conferencing technolobyg, teacher can maintain
and update the content presented at any timeydtagithe title of the module and its objectiveseThacher proposes a pre-
test to identify the previous knowledge necessargaguire the knowledge and skills proposed by rtioslule in order to
prepare the next session by targeting the leameek points in the form of remediation. The impéetation of a discussion

forum allows learners to discuss among themsebresibre collaboration by exchanging knowledge aqukaences.
ASYNCHRONOUS LEARNING

After analyzing the results of the pretest, thelea will have an understanding of the differerfficlilties encountered by
the learners. The teacher will setup resourcehienform of videos, PDF documents, and concept nbapgncourage
learners to empower themselves in order to opemdioe in front of the teacher by collecting datatbeir competence,
learning, cognitive skills, and behavior. If thealeer still has difficulties, the teacher will orize an online
communication, solve the most common problems, béybat the learners will interact since the proble common and
it targets the majority of learners. For rarely @nttered problems, the teacher will give otherrees the opportunity to
respond and solve such problems, which will cutévia them a spirit of collaboration and non-proatben. To this end,

the teacher will offer a post-test to corroborai itesults of the pre-test to determine if thereay is qualified or not.

In the second place, after the teacher is awatkeolearners' prerequisites, he will present tre hapter in the
form of videos as well as his manuscripts, at theé & summary in the form of a conceptual map tditate self-learning
among the learners. Since practice complementsythan activity will be decompartmentalized andegrated after the

completion of the last process.

Collaboration among learners is necessary for imétion sharing, skill development and to solidifgwn
concepts, so the creation of a discussion forummamdatory. The teacher will interact with the leasnto correct

misunderstandings and prepare them for the evaluati
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SYNCHRONOUS LEARNING

To assess the level of knowledge of the learnen®lation to the required skills, the teacher wall for a formative
evaluation in the form of application exercisesé¢e if the knowledge is well acquired, at the dxedteéacher will propose

a remediation. To validate the module, the teawhiépropose an end-of-study project to evalua work.
CONCLUSIONS

SPOC is a new development situation for E-leartialgl. Reversed classroom model based on SPOCop#h a new
field to reform the large-scale classroom teacmglel and will be a development trend of highercation in the future

development.
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